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Pupil premium strategy statement – Two Mile Ash School  

This statement details our school’s use of pupil premium (and recovery premium) funding to help improve 
the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 

outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  653 

Proportion (%) of pupil premium eligible pupils 16.69% (109)  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023 to 2024/2025 

Date this statement was published December 2022 

Updated December 
2023 

Updated December 
2024  

Date on which it will be reviewed December 2023 

December 2024  

December 2025  

Statement authorised by Lucy Eldridge  

(Head of School)  

Pupil premium lead Sally Scriven  

Governor / Trustee lead Nadia Dorville 

Funding overview 

Detail 
Amount 
2022/23 

Amount 
2023/24 

Amount 
2024/25  

Pupil premium funding allocation 
this academic year 

£141,892 £155,685 £165,300 

Recovery premium funding 
allocation this academic year 

£14,500 £12,615  £0 

Pupil premium (and recovery 
premium*) funding carried forward 
from previous years (enter £0 if 
not applicable) 

*Recovery premium received in 
academic year 2021 to 2022 can 
be carried forward to academic 
year 2022 to 2023. Recovery 

PP- £4492 

RPG= £9080  

 

£13,570 

 

£0  £0 
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premium received in academic 
year 2022 to 2023 cannot be 
carried forward to 2023 to 2024.  

Total budget for this academic 
year 

If your school is an academy in a 
trust that pools this funding, state 
the amount available to your 
school this academic year 

£169,962 £168,300 £165,300 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our key ethos and aims include  

 TMA adopts a whole school approach with all being empowered and accountable 
for our pupil premium pupils. 

 There should be no gap in progress or attainment between pupil premium pupils 
and non-pupil premium pupils. 

 Pupil premium funds will be ring fenced to directly benefit and target 
disadvantaged pupils, they will be specifically tailored to meet their individual 
needs and the provision will include ways which are in addition to and different 
from other intervention programs as required. 

 All expenditure is evaluated using key performance indicators, including 
attendance, attainment, progress and punctuality. 

 Pupil premium is a key focus of teaching and learning and plays a crucial part in 
planning, monitoring and assessment. 

 Direct involvement by all stakeholders including our Inclusion Governor. 

 Governors, especially our Inclusion Governor, to be fully involved in the 
monitoring and evaluation of the Pupil Premium interventions, analysis and 
costings. 

 At Two Mile Ash School, our strategic vision for Pupil Premium pupils is to ensure 
outstanding provision at two levels, the whole school level and the bespoke, 
specific interventions for each pupil.  

 
Whole School Level:  

 Our whole school offer is deep rooted in academic research and years of piloting 
new ideas with our most vulnerable being our benchmark.  

 Our School Creed underpins our ethos of care, nurture and respect and 
addresses and celebrates the differences amongst all members of the TMA 
community. 

 Enrichment is key to our success at TMA. We offer over 500 places each week in 
extra-curricular provision where Pupil Premium pupils are targeted and supported 
to attend. 

 Parental engagement is key to providing a positive and nurturing environment in 
which our Pupil Premium pupils can achieve their potential. 

 Early intervention and targeted learning support are central to our strategy. 
Closing attainment gaps very early on allows us freedoms to layer pupils with the 
huge number of experiences as they continue their journey through the school.  

 On entry to the school our pupils have specific closing the gap interventions such 
as intensive phonics, reading recovery, maths led expertise, daily basic skills 
teaching and technological resources to redefine the learning experience. These 
are run by highly experienced Year 3 teachers and supported by members of the 
Senior Leadership Team.  

 Many pupils are taught in smaller groups for core subjects and by specialists in 
subjects such as, Music and in PE. 
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Bespoke provision for individual pupils: 

 We believe that pupil premium should be used to impact the wider school, but it 
is also pertinent that the pupil premium is specifically tailored to meet the needs 
of individual pupils, in addition to, and in different ways from our other intervention 
programmes.  

 Our Pupil Support team provides specialisms across the spectrum of need at 
TMA. As we cannot compartmentalize pupils into specific boxes, we have created 
a referral system that engages all relevant stakeholders before provisions are 
introduced. This ensures that no child slips through the net. In addition, through 
the employment of children’s learning mentor, private educational psychologist, 
and a trained pupil’s wellbeing practitioner we have immediate response times to 
any concerns. 

 No one child is the same and this is reflected in the wide variety of ways pupil 
premium is utilised. The provision provided encompasses both direct approaches 
to ‘narrowing the gap’ and other more creative interventions, which subsequently 
influence academic achievement and very importantly enhance their social and 
emotional wellbeing. 

 Our plans are adapted throughout the year and reviewed termly in conjunction 
with the Head of Inclusion, Heads of Year and members of the Senior Leadership 
Team. The adaptations to our pupil premium budget allocation are made 
specifically with the needs of each individual child in mind, therefore our final 
spend is expected to be slightly higher. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Underdeveloped oral language skills and vocabulary gaps 

Assessments, observations, and discussions with pupils indicate 

underdeveloped oral language skills and vocabulary gaps among pupils. 

These are more prevalent among our disadvantaged pupils than their 

peers. 

2 Outcomes in the core subjects 

Internal assessments, in school monitoring and discussions with pupils 

indicate that disadvantaged pupils have lower academic achievement 

upon entry. We have also noticed that greater depth attainment across all 

year groups is significantly below that of non-disadvantaged pupils. 

 

3 Emotional Literacy  

Our assessments, observations and discussions with pupils and families 

have identified the need for emotional literacy through consistent 

language for communicating emotions and needs between adults and 
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peers. These challenges particularly affect disadvantaged pupils, 

including their attainment. 

 

4 Learning Behaviours  

Our assessments, observations and discussions with pupils and families 

indicate that the learning behaviours of pupils, particularly the most 

disadvantaged, are having an impact on the attainment across all 

aspects of school life. 

 

5 Parental Engagement and aspirations 

Discussions with all stakeholders indicate that the lack of parental 

engagement amongst the most disadvantaged is having an impact on 

pupil attainment.  

6 Extended opportunities and Enrichment  

Our attendance data for our extended opportunities over the last year 

indicates that attendance among disadvantaged pupils has been lower 

than for non-disadvantaged pupils. 

 

 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 

vocabulary among disadvantaged pupils. 

Disadvantaged pupils actively participate 
in classroom activities that promote or-
acy, such as debates, presentations, and 
group discussions. 
 

Evidence of improved contributions to 
peer discussions, collaborative tasks, 
and oral feedback in lessons. 
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Pupils show an enhanced vocabulary 
repertoire, as demonstrated in their 
spoken contributions during lessons and 
formal oracy tasks. 

 

Disadvantaged pupils show measurable 
progress in oracy skills, narrowing the 
gap between them and their peers. 

Improved reading attainment among 
disadvantaged pupils. 

 

 

KS2 reading outcomes in 2024/2025 
show that disadvantaged pupils meet 
the expected standard in line with their 
peers. 

 

KS2 reading outcomes in 2024/2025 
show that disadvantaged pupils meet 
the greater depth standard in line with 
their peers. 

 

Improved writing attainment among 
disadvantaged pupils. 

KS2 writing outcomes in 2024/2025 
show that disadvantaged pupils meet 
the expected standard in line with their 
peers. 

 

KS2 writing outcomes in 2024/2025 
show that disadvantaged pupils meet 
the greater depth standard in line with 
their peers. 

 

Improved maths attainment among 
disadvantaged pupils. 

KS2 maths outcomes in 2024/2025 
show that disadvantaged pupils meet 
the expected standard in line with their 
peers. 

 

KS2 maths outcomes in 2024/2025 
show that disadvantaged pupils meet 
the greater depth standard in line with 
their peers. 

 

To achieve and sustain improved 
emotional literacy for all pupils in our 
school, particularly our disadvantaged 
pupils. 

Sustained high levels of emotional 
literacy from 2024/2025 demonstrated in 
qualitative data from pupil voice, 
pupil/teacher observations: 

 Teachers and adults using Zones 
of Regulation as a way of de-
escalating and supporting pupils 
that are showing a diminished 
resilience and engagement with 
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school both academically and 
pastorally.   

 All pupils to be able to be able to 
confidently talk about the Zone 
they are in and share with their 
class teacher how they are 
feeling so that they are able to 
engage with school in a positive 
way. 

 Pupils to demonstrate the 
capacity to effectively utilize their 
individualized Zones of 
Regulation toolkits to identify, 
articulate, and manage their 
emotional and behavioural 
responses. 

 

To achieve and sustain improved learning 
behaviours for all pupils in our school, 
particularly our disadvantaged pupils. 

 

Sustained high levels of learning 
behaviours from 2024/2025 
demonstrated in qualitative data from 
pupil voice, pupil/teacher observations: 

 Teachers and pupils actively using 
our Two Mile Ash School learning 
bees across all areas of the 
curriculum. 

 Pupils think about their own 
learning more explicitly, using 
strategies for planning, 
monitoring, and evaluating their 
learning (Metacognition).  

 The strategic appointment of a 
learning mentor to deliver targeted 
interventions throughout the 
school is designed to enhance 
pupils' resilience, self-esteem, and 
confidence. To support pupils to 
achieve their potential by 
addressing barriers to learning 
and providing personalised 
guidance. 

 

 

Improved parental engagement among 
disadvantaged pupils. 

 

Sustained high participation of parental 
engagement from 2024/2025 
demonstrated by: 

 100% parental attendance at 
parent consultations evenings 

 Minimum of 1 parental 
engagement school event each 
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half term with a specific focus on 
inviting Pupil Premium parents and 
open to all parents. 

 Specifically targeted Coffee 
mornings or drop in sessions for 
parents - one each half term. 

 The implementation of a digital 
reading record, purposefully 
chosen to overcome barriers 
faced by parents using traditional 
paper-based records, thereby 
enhancing accessibility and 
engagement in monitoring their 
children's reading progress. This 
initiative includes providing a free 
data SIM card to all pupil premium 
parents, ensuring seamless 
access to the online reading 
record, regardless of their internet 
connectivity. 

 

Improved aspirations, enrichment and 
extended opportunities attendance among 
disadvantaged pupils. 

 

 

Sustained high levels of aspirations from 
2024/2025 demonstrated in qualitative 
data from pupil voice, pupil/teacher 
observations: 

 Visits planned per academic year 
focused on enrichment 
opportunities and life experiences. 

 Exposure to people from different 
careers, one visitor per year group 
each half term. 

 Links with key entities in the 
community police, firefighters, 
parish council, mayor etc.  

 Pupil Premium pupils targeted for 
extra-curricular and after school 
clubs with 1:1 conversations with 
children and parents to ensure 
they are accessing these and 
providing support as needed.  

 Pupil Premium pupils first to be 
selected for extra small group 
experiences such as 
Remembrance Day and visits to 
local places of interest.  

 A wide range of residential 
opportunities locally and cross-
curricular activities. These can be 
subsidised/discounted for our 
Pupil Premium pupils.  Enabling 
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Pupil Premium pupils to be 
included and have these valuable 
and memorable experiences. 

 
 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:  £78,562.23  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

The inclusion team within the school 

has undergone a strategic restructur-

ing to enhance support for disadvan-

taged pupils. Dedicated Continuing 

Professional Development (CPD) 

sessions and allocated time have 

been provided to the inclusion leader 

and teaching staff to effectively moni-

tor and improve the teaching and 

learning outcomes for these pupils. 

 

The establishment of a pastoral 

team within the school to provide 

holistic support for pupils’ well-being, 

addressing emotional, social, and 

behavioural needs to foster a safe, 

inclusive, and nurturing learning 

environment. 

 

“The evidence tells us that 
high quality teaching is the 
most important factor when it 
comes to improving 
attainment outcomes, 
particularly for disadvantaged 
pupils.” EEF, Moving 
forwards, making a difference 
A planning guide for schools 
2022–23 

1,2,3,4,5,6 

Embedding dialogic activities across 

the school curriculum. These can 

support pupils to articulate key ideas, 

consolidate understanding and 

extend vocabulary. 

Oral language interventions 

can have a positive impact on 

pupils’ language skills. 
Approaches that focus on 

speaking, listening and a 

1,2,4 

https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1671029163
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1671029163
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1671029163
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1671029163
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Language (high level, subject 

specific) is still a key focus across all 

curriculum areas.  

Continued CPD from our Trust SALT 

and our school SALT Champion to 

ensure teachers are aware of the 

impact low language development 

has on children and how this best can 

be addressed for pupil premium 

pupils, and all, learners. Every 

opportunity taken to deliver and 

explain language is taken by all.   

Tier 2 and Tier 3 vocabulary words 

are explicitly taught across the 

curriculum, integrated into reading 

materials, and prominently displayed 

in the classroom. These words are 

regularly revisited to facilitate the 

transition from short-term to long-

term memory, ensuring sustained 

retention and application in various 

contexts. 

 

combination of the two show 

positive impacts on attainment: 

Oral language interventions | 

EEF 

(educationendowmentfoundati

on.org.uk) 

 

Enhancement of our mathematics 

teaching and curriculum planning in 

line with DfE and EEF guidance. With 

particular focus on teaching mastery 

through concrete, pictorial and 

abstract methods.  

Maths lead and leaders across school 

will support in the integration of 

"Maths Guidance KS1 and 2" and the 

Ready to Progress Framework: 

By embedding the "Maths Guidance 

KS1 and 2" alongside the Ready to 

Progress framework within our Set 5 

mathematics groups. This targeted 

approach aims to ensure that all pu-

pils attain the Expected Standard 

(EXS) for their respective year 

groups, with a particular focus on 

The DfE non-statutory 

guidance has been produced 

in conjunction with the National 

Centre for Excellence in the 

Teaching of Mathematics, 

drawing on evidence-based 

approaches:  

Maths_guidance_KS_1_and_2

.pdf (publishing.service.gov.uk) 

The EEF guidance is based on 

a range of the best available 

evidence: 

Improving Mathematics in Key 

Stages 2 and 3 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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mastering essential mathematical 

concepts and skills. 

The implementation process is the 

Head of Maths spearheading the initi-

ative. A bespoke 1:1 CPD pro-

gramme was delivered to the teach-

ers of these sets, equipping them with 

the necessary tools and pedagogical 

strategies to effectively support pupil 

progress and secure mastery of the 

core curriculum content. 

To ensure continuous professional 

growth and alignment with current 

best practices, the Head of Maths 

and members of the maths faculty are 

participating in specialised training 

provided by Enigma Maths Hub and 

the IFTL Maths Faculty. This profes-

sional development initiative, sched-

uled for October 2024, focuses on 

staying abreast of the latest develop-

ments in mathematics education. 

A key component of this training is 

the targeted exploration of strategies 

for monitoring and tracking the pro-

gress of Pupil Premium pupils 

throughout the academic year. This 

will enable the faculty to implement 

evidence-based approaches that sup-

port the academic success of disad-

vantaged learners, ensuring their pro-

gress is systematically monitored and 

interventions are effectively tailored to 

their needs. 

 

 

A heightened emphasis on reading 

across the school, integrated into 

both core and non-core subjects at all 

levels, alongside targeted 

interventions focused on mechanical 

The average impact of reading 

comprehension strategies is an 

additional six months’ progress 
over the course of a year. 

Successful reading 

1,2 
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skills and reading comprehension, 

implemented across all year groups 

to ensure comprehensive literacy 

development. 

Children have access to high-quality, 

age-appropriate, and diverse books, 

including a range of genres and 

themes, both through the English 

curriculum and class reading 

activities. This fosters a love for 

reading while ensuring that pupils 

engage with texts that expand their 

understanding and vocabulary. 

A digital reading record is being 

introduced for Year 3, aimed at 

increasing parental engagement 

among pupil premium (PP) families 

by eliminating barriers previously 

faced with the paper version. To 

further support this, all PP parents will 

be provided with a 20GB SIM card, 

ensuring they have sufficient data to 

access the record, as well as make 

calls and send texts. The SIM card 

will be replenished once the data limit 

is reached. The digital record is 

accessible via mobile phones, 

laptops, and iPads, and teachers can 

also link additional adults to the 

system. Parents are encouraged to 

communicate through written 

messages, verbal responses, or 

photographs, enhancing their ability 

to stay involved in their child's 

reading progress. 

Pupils are also provided with access 

to an online library (Bug Club), where 

they can select specific books that 

match their reading age, featuring a 

variety of genres and themes to cater 

to diverse interests and needs. 

comprehension approaches 

allow activities to be carefully 

tailored to pupils’ reading 
capabilities, and involve 

activities and texts that provide 

an effective, but not 

overwhelming, challenge. 

Reading Comprehension EEF 

(educationendowmentfoundati

on.org.uk) 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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To support struggling readers, the 

bottom 20% of readers are heard 

weekly by their class teachers, with 

reading aloud in lessons serving as 

an additional opportunity for practice 

and development. 

Reading buddies have been 

established, with confident Year 5 

and 6 pupils specifically chosen to 

support PP children in younger year 

groups, hearing them read three 

times a week. This peer support 

fosters a collaborative and supportive 

reading environment. 

To further enhance learning, tools 

such as Widget, Colourful Semantics, 

and Clicker are utilised to support 

pupils' literacy development, 

providing additional scaffolding for 

comprehension, vocabulary, and 

sentence structure. 

Whole School CPD in assessment 

for learning and High Quality 

Teaching. With a particular focus on 

adaptive teaching and challenging 

the most-able.  

 

Five members of staff have 

successfully completed (three) or 

are currently in the process of 

completing the NPQSL qualification. 

These staff members are actively 

involved in leading Continuing 

Professional Development (CPD) 

initiatives and contributing to 

teaching and learning in their 

respective roles. Their focus is on 

enhancing the progress of pupil 

premium (PP) children, including 

those who are high attaining (GD PP 

Providing feedback is a well-
evidenced to have a high 
impact on learning outcomes. 
Effective feedback tends to 
focus on the task, subject and 
self-regulation strategies: it 
provides specific information 
on how to improve. Feedback 
| EEF 
(educationendowmentfoundati
on.org.uk) 

 

For pupils identified as having 
low prior attainment or at risk 
of falling behind, 
individualised instruction may 
allow the teacher to provide 
activities that are closely 
matched to a pupil’s 
attainment. 

Indiviudalised instruction | 
EEF 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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children), within their subjects and 

year groups. 

 

During 'live' lessons across all 

subjects, the work of Pupil Premium 

children is prioritised for 1-1 verbal 

feedback from the teacher. This 

ensures that any misconceptions are 

promptly identified and addressed, 

fostering a supportive and 

responsive learning environment 

that enhances the academic 

progress of Pupil Premium children. 

 

 

(educationendowmentfoundati
on.org.uk) 

 

Ensure the continued effectiveness 

of our Phonics programme through 

training and the use high quality 

resources (including books) to 

secure stronger phonics teaching for 

all pupils but especially those who 

are disadvantaged.  

 

 

Phonics approaches have a 
strong evidence base that 
indicates a positive impact on 
the accuracy of word reading 
(though not necessarily 
comprehension), particularly 
for disadvantaged pupils: 
Phonics | EEF 
(educationendowmentfoundati
on.org.uk) 

 

 

 

1,2 

The integration of the Zones of Regu-

lation curriculum into the TMA curric-

ulum is a strategic initiative aimed at 

enhancing pupils' emotional and be-

havioural development. This evi-

dence-based framework provides a 

structured approach to teaching self-

regulation and emotional control, 

equipping pupils with essential tools 

to identify and manage their emotions 

effectively.  

The curriculum's structured approach 

enables pupils to develop a common 

language for discussing emotions, 

enhancing their social awareness and 

mindfulness. This, in turn, contributes 

There is extensive evidence 
associating childhood social 
and emotional skills with 
improved outcomes at school 
and in later life (e.g., 
improved academic 
performance, attitudes, 
behaviour and relationships 
with peers): Social and 
emotional learning | EEF 
(educationendowmentfoundati
on.org.uk) 

 

A number of studies suggest 
that improving the self-
regulation skills of children in 
the early years is likely to 
have a lasting positive impact 
on later learning at school, 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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to a decrease in pupil referrals for be-

havioural issues and an increase in 

academic performance. 

 

 

and also have a positive 
impact on wider outcomes 
such as behaviour and 
persistence. Self Regulation 
Strategies | EEF 
(educationendowmentfoundati
on.org.uk) 

 

The Zones of Regulation 

methodology and teaching 

approach is built upon 

foundational research and 

theory. We are committed to 

translating cutting-edge 

research into our products 

and services to ensure they 

are effective across learning 

environments and learner 

backgrounds. Zones of 

Regulation  

 

The introduction of 1:1 iPads across 

the Trust and TMA is expected to 

remove barriers to learning, 

promoting greater accessibility. 

Features on the iPads can also be 

leveraged to support disadvantaged 

pupils with Special Educational 

Needs and Disabilities (SEND), 

helping to address specific 

challenges and enhance their overall 

learning experience. 

 

All children including disadvantaged 

children at TMA are provided with 

1:1 iPads, which are available to 

them at all times. While there are 

Trust-wide restrictions on iPad 

functions at home, disadvantaged 

children still have access to key 

educational tools, such as Showbie, 

which allows them to access links to 

Bug Club, TT Rockstars, and 

MyMaths. 

 

To date, technology has been 

most effective when it is used 

to supplement or enhance 

teaching, rather than to replace 

it. In studies with the largest 

recorded impacts, technology 

typically provides access to 

additional resources and 

opportunities for additional 

learning time. 

Digital Technology Guidance | 

EEF 

(educationendowmentfoundati

on.org.uk) 

 

2,4 

https://educationendowmentfoundation.org.uk/early-years/toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/early-years/toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/early-years/toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/early-years/toolkit/self-regulation-strategies
https://zonesofregulation.com/research/
https://zonesofregulation.com/research/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1734388852
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1734388852
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1734388852
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1734388852
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The app Showbie facilitates 

adaptive, real-time teaching by 

enabling teachers to send tailored 

tasks directly to disadvantaged 

children during lessons. Teachers 

can monitor pupils’ work on both the 
board and their iPads, providing 

immediate feedback to address 

misconceptions and ensure effective 

task-based learning. 

 

In line with our commitment to per-

sonalised learning and data-driven in-

struction, we are utilising iPads to de-

liver tailored interventions via the 

Learning By Question platform. 

These interventions are being incor-

porated into assemblies and will ex-

tend to future mathematics tuition. 

By leveraging this technology, we aim 

to provide pupils with immediate, in-

teractive feedback, enabling them to 

engage with bespoke content that ad-

dresses specific learning gaps. This 

approach not only supports individu-

alised learning but also aligns with 

our goal of fostering deeper pupil en-

gagement and enhancing academic 

outcomes through technology. 

 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £83,614.37  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

School Led Tutoring 

Engaging with the 

National Tutoring 

Tuition targeted at specific needs and 

knowledge gaps can be an effective 
2 
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Programme to 

provide a blend of 

tuition, mentoring 

and school-led 

tutoring for pupils 

whose education 

has been most 

impacted by the 

pandemic. A 

significant 

proportion of the 

pupils who receive 

tutoring will be 

disadvantaged, 

including those who 

are high attainers. 

 

  

method to support low attaining pupils or 

those falling behind, both one-to-one: 

One to one tuition | EEF 

(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

Identification of key 

groups of children 

that require a 

smaller and 

graduated learning 

environment to 

increase confidence, 

bridge gaps in basic 

skills to allow 

progression. 

 

Smaller core support 

groups led by 

experienced 

members of the 

Senior Leadership 

Team with a good 

understanding of 

sequence of learning 

and skills 

progression. 

 

Sutton Trust report, “Good teaching is 
the most important lever schools have to 

improve outcomes for disadvantaged 

pupils” 

1,2  

Allocated 

experienced Year 6 

teachers for the 

delivery of bespoke 

Assessment data and outcomes will 

evidence the impact of the allocated 

teacher and the high quality teaching 

and intervention marking and feedback 

1,2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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interventions (after 

school) to identified 

disadvantaged 

pupils in order to 

address the next 

steps in their 

learning. 

Disadvantaged 

pupils to perform in 

line with their peers 

and meet the end of 

key stage 

expectations. 

will instantly address any 

misconceptions and evidence progress 

in learning and attainment. Standardised 

tests can provide reliable insights into 

the specific strengths and weaknesses 

of each pupil to help ensure they receive 

the correct additional support through 

interventions or teacher instruction: 

Small group tuition | EEF 

(educationendowmentfoundation.org.uk) 

CPD Training for 

identified support 

staff to deliver 

specific intervention 

programmes 

 

 

Research shows that interventions 

which are based on a clearly specified 

approach which staff have been trained 

to deliver has a positive benefit pupil’s 
progress and attainment: Teaching 

Assistant Interventions | EEF 

(educationendowmentfoundation.org.uk) 

1,2 

Nessy Learning's 

targeted dyslexia 

interventions, offer a 

structured, 

personalised, and 

engaging learning 

experience that 

addresses the 

unique challenges 

faced by pupils with 

dyslexia. 

 

 

 

Nessy Learning offers a comprehensive 

suite of educational tools specifically 

designed to support pupils with dyslexia. 

Their programs are grounded in the 

Science of Reading and employ 

structured literacy approaches to 

enhance reading and spelling skills. 

The Effects of the Nessy Reading and 

Spelling Program Used in a General 

Educational Setting  

 

1,2  

At Two Mile Ash 

school 40% of our 

pupil premium 

children have 

English as an 

additional language. 

 

The implementation 

of Flash Academy 

When we look at the variability in 

achievement within pupils recorded as 

EAL, the range of achievement is just as 

wide as it is for FLE pupils. The 

heterogeneity within the EAL group is so 

large that the average EAL/FLE gap is 

fairly meaningless in comparison. It is the 

individual variability within the EAL group 

that is important in identifying need, and 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://www.nessy.com/en-gb/shop/research/the-effects-of-the-nessy-reading-and-spelling-program-used-in-a-general-educational-setting
https://www.nessy.com/en-gb/shop/research/the-effects-of-the-nessy-reading-and-spelling-program-used-in-a-general-educational-setting
https://www.nessy.com/en-gb/shop/research/the-effects-of-the-nessy-reading-and-spelling-program-used-in-a-general-educational-setting
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(a digital English 

assessment and 

learning platform 

designed to support 

pupils with English 

as an Additional 

Language). To 

provide a 

structured, 

personalised, and 

engaging learning 

experience that 

addresses the 

unique challenges 

faced by pupils in 

literacy 

development. 

 

 

 

 

this requires EAL to be considered 

alongside a wide range of other pupil 

background variables. 

English as an Additional Language (EAL) 

and educational achievement in England: 

An analysis of the National Pupil 

Database. 

The Learning Mentor 

to create targeted 

interventions that 

equip pupils with the 

necessary skills for 

effective 

collaboration. These 

sessions would 

cover key aspects 

such as 

communication 

strategies, conflict 

resolution 

techniques, and the 

equitable distribution 

of tasks within 

teams. Such 

interventions will 

foster an 

understanding of 

diverse strengths 

and needs, creating 

a cooperative 

The impact of collaborative approaches 

on learning is consistently positive, with 

pupils making an additional 5 months’ 
progress, on average, over the course of 

an academic year.  

Collaborative learning can describe a 

large variety of approaches, but effective 

collaborative learning requires much 

more than just sitting pupils together and 

asking them to work in pairs or group; 

structured approaches with well-designed 

tasks lead to the greatest learning gains. 

Collaborative Learning Approaches 

(Educationendownmentfoundation.org.uk) 

4 

https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/EAL_and_educational_achievement__Prof_S_Strand.pdf?v=1734372937
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/EAL_and_educational_achievement__Prof_S_Strand.pdf?v=1734372937
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/EAL_and_educational_achievement__Prof_S_Strand.pdf?v=1734372937
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/EAL_and_educational_achievement__Prof_S_Strand.pdf?v=1734372937
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
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learning 

environment where 

collective 

achievement is 

prioritised. 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £3123.40  

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Parental subject 

workshops to be held 

and direct invites sent 

to Pupil Premium 

parents. 

 

Joint PATH events to 

continue developing 

the shared families 

approach.  

 

Continuation of 

working to develop 

the Pupil Premium 

handover document 

between the PATH 

schools. 

 

The average impact of the Parental 

engagement approaches is about an 

additional four months’ progress over 
the course of a year. There are also 

higher impacts for pupils with low prior 

attainment. 

Parental Engagement EEF 

(educationendowmentfoundation.org.uk) 

5  

A wider cross 

curricular approach to 

ensuring visits and 

visitors to enhance 

the school offer. 

Continuation of 

prioritising Pupil 

Premium children for 

It is the right of all children to be given 

the opportunities for inclusion in extra-

curricular activities and trips. Children 

should not be denied these experiences 

due to any home circumstances. 

“Cultural capital is the essential 
knowledge that children need to prepare 

them for their future success” (Ofsted 
Inspection Handbook) 

6  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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clubs and supporting 

widely as necessary.  

Pupil voice of the 

Pupil Premium 

children to ensure 

clubs and activities 

they are interested in 

are on offer.  

 

Contingency fund for 

acute issues. 

 

Based on our experiences and those of 

similar schools to ours, we have 

identified a need to set a small amount 

of funding aside to respond quickly to 

needs that have not yet been identified. 

6  

 

Total budgeted cost: £165,300  
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

2023/2024 Review 

We have analysed the performance of our school’s disadvantaged pupils during the 

2023/24 academic year using Key Stage 2 performance data and our own internal 

assessments. 

 

 

The analysis highlights notable differences in performance between TMA Pupil Premium 

(PP) pupils, the overall TMA cohort, and national averages. In Reading, TMA PP pupils 

achieved approximately 70%, which is 15% lower than the TMA overall cohort (85%) and 

5% lower than the national average (75%), indicating a clear area for improvement. In 

Writing, TMA PP pupils performed in line with the TMA cohort at 75%, slightly exceeding 

the national average by 2% (73%), showing stability in this subject. Maths stands out as 

a strength, with TMA PP pupils achieving 100%, outperforming the TMA overall cohort 

by 5% (95%) and significantly surpassing the national average by 25% (75%). However, 

in the Combined measure, TMA PP pupils achieved 65%, which is 15% lower than the 

TMA overall cohort (80%) but 5% higher than the national average (60%). These results 

indicate that while Maths is a significant success, targeted interventions are needed in 

Reading to close the gap with the overall cohort. 

The school has restructured the Inclusion Team to incorporate a Learning Mentor, spe-

cifically focused on supporting pupil premium pupils across the school. The Learning 

Mentor plays a vital role in maintaining pupil focus by offering reward time, supporting 
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pupils during break and lunchtime, and running targeted interventions aimed at improv-

ing learning skills for both pupil premium and non-pupil premium pupils. As a result, there 

has been a noticeable increase in pupil engagement, particularly among those who pre-

viously struggled to maintain focus in the classroom. Dysregulated children are more 

effectively reintegrated into the classroom, allowing for smoother transitions back into 

learning, while reduced incidents during lunchtime have led to fewer disruptions, posi-

tively impacting afternoon learning time. This initiative has significantly enhanced both 

academic participation and overall pupil well-being. 

This intervention has proven effective in creating a more supportive and engaging learn-

ing environment for pupils, fostering both academic success and emotional well-being. 

As a result, it will continue to be a priority for the next academic year, with a focus on 

further enhancing its impact and ensuring ongoing support for all pupils, particularly 

those who are disadvantaged. 

Language development remains a central focus across all curriculum areas, with 

continued CPD from the Speech and Language team, both in school through our speech 

and language champion and our Trust SALT, to ensure teachers are aware of the 

profound impact that low language development can have on all learners, particularly 

those from pupil premium backgrounds. The CPD sessions on vocabulary enhancement 

and colourful semantics have significantly raised staff awareness regarding the 

importance of visual language, vocabulary, and reading. As a result, teachers are now 

more adept at displaying and adapting vocabulary support, with useful templates 

provided for classroom use. Additionally, the pre-teaching of vocabulary in subjects like 

Science and History has facilitated improved comprehension and recognition of key 

terms in knowledge organisers and retrieval grids, enhancing pupil engagement and 

boosting confidence in volunteering answers. The overall impact includes increased 

language exposure for pupil premium children, resulting in improved academic 

participation and language proficiency. 

The school has engaged with the National Tutoring Programme to provide a 

comprehensive blend of tuition, mentoring, and school-led tutoring for pupils whose 

education has been most impacted by the pandemic. This initiative has prioritised 

disadvantaged pupils, including high attainers, to close gaps in learning. Over 40 children 

participated in the programme, with 19 out of 25 pupil premium pupils receiving tuition 

through this scheme. The remaining five pupil premium pupils received targeted support 

during school hours from the intervention teacher. Many of these pupils benefited from 

tuition in both English and maths, with additional in-school support provided to further 

consolidate their progress and address individual learning needs. 

The maths leadership team, in collaboration with school leaders, has worked to ensure 

the effective implementation of key guidance, Maths Hub resources, and CPD, including 

Teaching for Mastery training. Initiatives to improve fluency have included the introduc-

tion of timetables booklets, rolling numbers assemblies, and targeted sessions, enabling 

detailed monitoring and early identification of children in Years 4, 5, and 6 who are below 
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the expected standard. Specific interventions have been particularly impactful in prepar-

ing Year 4 pupils for the Multiplication Tables Check (MTC) and Year 6 pupils for SATs. 

Weekly maths fluency lessons, supported by Master the Curriculum resources aligned 

with White Rose, have been introduced across all year groups, enhancing speed, accu-

racy, and access to more complex mathematical problems. Additional strategies include 

1:3 tutoring, where small groups of Year 6 pupils received intensive 10-hour sessions to 

address specific gaps, and after-school maths clubs to further boost Year 6 pupils' skills. 

Weekly maths interventions during assemblies, led by maths teachers, have been im-

plemented across all year groups to close learning gaps in real time. The introduction of 

Maths Buddies, pairing Year 4 and 6 pupils to focus on times tables fluency for the MTC 

and SATs, has shown early promise, with progress monitored through times tables cer-

tificates and baseline-to-end-point practice tests. If successful, this initiative will be ex-

panded to Years 3 and 5. 

These strategies have led to measurable improvements in pupil outcomes across the 

school. In Year 6, the percentage of pupil premium (PP) pupils working below the Year 

6 curriculum decreased from 16.6% at the end of Year 5 to 0% by the end of Year 6. In 

Year 4, the percentage of PP pupils working towards (WT) the Year 4 curriculum de-

creased from 15.1% at the end of Year 3 to 11.4% by the spring term of Year 4, while 

the percentage working at (WA) the Year 4 curriculum increased from 60% to 63% over 

the same period. In Year 5, the percentage of PP pupils WT the Year 5 curriculum de-

creased from 17.3% at the end of Year 4 to 4.3% at the end of Year 5, and the percent-

age of PP pupils WA the Year 5 curriculum increased from 52% to 60%. These results 

highlight the significant impact of the targeted interventions and resources in raising 

achievement and narrowing gaps in attainment. 

This year, the school has placed a greater emphasis on reading across all core and non-

core subjects, integrating more opportunities for reading at every level. This has been 

supported by targeted mechanical and comprehension reading interventions across all 

year groups. Pupils have been exposed to a wide range of explicitly taught vocabulary, 

enhancing their understanding of words and their meanings across the curriculum. Ad-

ditionally, children engage with high-quality class reads, read daily by teachers who 

model fluent and expressive reading. 

 

This focus on reading has resulted in a greater understanding of texts and increased 

engagement during lessons. The overall impact is reflected in the reading progress data, 

particularly in Year 5. The percentage of pupils working towards (WT) the expected 

standard has decreased from 21.7% in Year 4 to 17% in Year 5, while the percentage 

working at (WA) the expected standard remains strong, with 74% in Year 4 and 65.2% 

in Year 5, reflecting the more challenging curriculum expectations. Most notably, the 

percentage of pupils achieving greater depth (GD) has improved significantly, increasing 

from 4.3% in Year 4 to 13% in Year 5, demonstrating the success of these strategies in 

fostering higher-order reading skills. 
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This year, the school achieved 100% parental consultation engagement with the parents 

of all disadvantaged pupils, demonstrating a strong commitment to fostering home-

school partnerships. Additionally, several parental workshops were hosted, focusing on 

key areas such as Zones of Regulation, Reading, and Maths, to provide parents with 

tools and strategies to support their children’s learning and emotional regulation. Building 

on this success, these events will continue into 2024/25, with a particular emphasis on 

increasing attendance and engagement from a wider range of disadvantaged parents to 

further strengthen their involvement in their children's education. 

In Autumn 2024, the school has already began to achieve significant levels of sports 

representation across all year groups, with 54% of pupils participating in at least one 

school fixture. Representation among disadvantaged pupils (PP) stands at 60%, while 

46% of SEND pupils have taken part. Highlights include Year 6, where 75% of pupils 

participated, including 86% of PP and 74% of SEND pupils. Similarly, Year 5 saw 59% 

overall participation, with 68% of PP and 47% of SEND pupils involved. Year 4 

demonstrated strong engagement, with 48% overall participation, including 64% of PP 

and 61% of SEND pupils. Finally, Year 3 achieved 29% overall participation, with 11% 

of PP and 9% of SEND pupils represented. Additionally, the school attended three 

SEND-focused events, including ‘Kommando Kidz’ sessions at MK Gym, further 

promoting inclusivity and engagement in sports. 

 

As part of the Futures Strategy within our Trust, we have provided 1:1 iPads for all 

pupils, with CPD training for staff to ensure the effective use of these devices. This 

initiative will offer significant opportunities for the adaptation and creation of a broader 

and more balanced curriculum. For Year 4, the introduction of iPads has proven 

beneficial, providing tasks that are instantly available in a visual format, making them 

more accessible for pupils working below the expected standard. Tools like Showbie 

allow resources to be shared and work to be saved digitally, while Freeform offers an 

alternative way for pupils to present their learning and display understanding more 

professionally, beyond traditional written methods. The iPads also enable efficient 

research and facilitate the development of IT skills that support both the computing 

curriculum and essential life skills. Across the school, the use of Clicker has helped 

remove writing barriers, resulting in an increase in writing assessments in Independent 

Writing Books, demonstrating improved focus and motivation among pupils. In Year 5, 

iPads allow for real-time adaptation of tasks, and apps such as Chatterpix and the 

language board enhance pupils' ability to communicate and present ideas. Additionally, 

tools like TT Rockstars and Booklet have been particularly effective in supporting 

maths fluency, offering daily opportunities for practice and topic consolidation, 

particularly for core support groups 

This academic year, we enhanced our phonics interventions by investing in new Read 

Write Inc. (RWI) physical resources, online access, and CPD for all staff. Additionally, 

we created smaller adult-to-child ratios in our intervention groups to further support 

pupils. In September 2023, 100 children across the school required additional RWI 
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phonics interventions. By the end of the Spring term, 62% of these children had made 

significant progress, no longer needing intervention as they had reached silver-level 

books or above, which aligns with Year 3 reading expectations. Of the remaining 38% 

(38 children) still receiving intervention, 10 are at the top of the RWI program (grey 

level), and 13 are at the next level (blue). All 38 children who are not yet at grey have 

made measurable progress from their starting points, with at least one coloured level of 

improvement, and 9 of these children are EHCP pupils. These children have continued 

to receive daily 30-minute phonics intervention, with reassessments planned before the 

end of the academic year. Phonics interventions will follow this sequence of teaching 

and will continue next year to maintain and build upon the progress achieved. 

 

This academic year, the decision was made not to continue with online tutoring, opting 

instead to employ a tuition intervention teacher to work with identified children, targeting 

specific needs and knowledge gaps across the school. The tuition teacher provided 

support to a core group of pupils with varying abilities, addressing diverse learning 

needs. Targeted interventions for Multiplication Tables Check (MTC) resulted in a 

significant percentage of pupils passing, while reading interventions led to notable 

progress for many pupils from their baseline assessments. Interventions also focused 

on building confidence in test techniques, particularly for pupils working towards higher 

achievement, and refining the writing of Greater Depth pupils, resulting in several pupils 

achieving Greater Depth status. The tuition teacher’s support in writing interventions led 
to all pupils being assessed as Working At (WA) by the end of the academic year. 

Additionally, the teacher provided support during maths lessons and fluency and 

arithmetic interventions, leading to the majority of pupils being assessed as Working At, 

with over 87% of the cohort making progress and achieving Working At by the end of 

the year.  

 

Smaller core support groups, led by experienced members of the Senior Leadership 

Team with a deep understanding of the sequence of learning and skills progression, 

have provided targeted support for pupils requiring additional intervention. In Year 3, 10 

pupils were identified for the group in September, and 2 of these have made accelerated 

progress, transitioning to a Working Towards Year 3 set, no longer requiring access to 

the KS1 curriculum. All pupils in this group, who are SEND, have shown measurable 

progress against their SEND targets, as evidenced through PSP reviews. In Year 4, 

targeted interventions resulted in 2 pupils exceeding expectations by passing the 

Multiplication Tables Check, with all pupils demonstrating progress, though still working 

below expected levels. For Year 5, the core support group has utilised a bespoke, 

slower-paced curriculum, supplemented with resources like Nessy, Clicker, and 

Colourful Semantics. This approach has enabled 2 pupils to achieve the expected 

standard (EXS), illustrating the success of these tailored interventions in bridging 

learning gaps. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

TT Rockstars Maths Circle  

Active Learn  Pearsons Education  

Oxford Owl  Oxford University Press 

Numbots  Maths Circle 

Read Write Inc Phonics  Ruth Miskin  

Nessy  Nessy Learning  

Flash Academy   

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

We identified gaps in service children’s education which we addressed with targeted 

support in both during and after school reading and maths tuition.  

Our service children have had the opportunity represent the school in small group 

experiences such as the library and a remembrance day service and further 

opportunities will be provided throughout the academic year. 

The impact of that spending on service pupil premium eligible pupils 

Teachers observed improvements in wellbeing amongst service children.  

Assessments demonstrated progress in subject areas where extra support classes 

were provided. 
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Further information (optional) 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. 

We triangulated evidence from multiple sources of data including assessments, 

engagement in class book scrutiny, conversations with parents, pupils and teachers in 

order to identify the challenges faced by disadvantaged pupils.  

We looked at a number of reports, studies and research papers about effective use of 

pupil premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage. We also looked at 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, 

particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out 

which activities and approaches are likely to work in our school. We will continue to use 

it through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

